For music teachers ...

The Audio Library “music and movement” is made up of musical improvisations
focused on various elements that make up the language of music. This educational
material was created at the request of music teachers who took part in Dalcroze
eurhythmics lessons; it is aimed at anyone who teaches music, regardless of his/her
training. It was designed with the aim of promoting the learning of music and the
overall development of children and adults by associating body movement with music.
This association is more than a simple “I move with the music”; it engages the
primordial vehicle of the human being which enables all learning: the body. It is through
the body - and bodily movement - that the human being feels, understands, integrates
and best appropriates his or her learning.

The musical pieces offer a range of possibilities, from the simplest to the most
complex; each of them is accompanied by teaching proposals adapted to the level of
the pupils and to the size of the space available for body movement. These pieces are
sometimes - but not always - grouped by theme (one per volume) and may present a
progression in the level of difficulty.

To give meaning to this material, the teacher must first make it his/her own by listening
to the piece of choice several times to memorize the unfolding of the music, in order
to guide his/her pupils in an adequate manner. Then, he or she could read the text
accompanying this piece and imagine the teaching process; or even design his/her own
developments. He/she will need to adapt the ideas of the teaching guide or to invent
new ones, to create preparatory exercises for the use of a piece, according to his/her
teaching conditions.

The educational guide leaves room for the creativity of its users. This project is a
collaboration between the music source and you. The important thing is what
everyone will be inspired to do from these musical tracks. You are invited to share
new ideas or comments on the use of this material on FB Music and Education
Frangoise Lombard.

In order to promote understanding of the “music - movement” approach and to create
a link between the musical proposals and classroom practice in a live contact, | offer
“pedagogical meetings” online on the zoom platform, in groups (75 min.). The
musical learning themes will follow the chronology of the volume.

» Languages: French, English, Italian

» Consult the schedule of meetings on FB: @Francoise Lombard Music and
Education or on stareyes-music-education.com

» You are invited to register on stareyes-music-education.com



https://www.facebook.com/francoise.lombard.music.education/
https://www.facebook.com/francoise.lombard.music.education/
https://stareyesmusiceducation.com/
https://stareyesmusiceducation.com/

Notice: this material is intended to promote the learning of music through body
movement, but it does not constitute a professional "music and movement"
training. Therefore, its use does not authorise one to use the title of Dalcroze
teacher. However, the experimentation of the Library could inspire and motivate
a person to pursue a more advanced training of Jaques-Dalcroze Eurhythmics, with
the option of obtaining, after several years of study, professional recognition.

... and professional Dalcroze students

The Audio Library is also aimed at professional students in Dalcroze Eurhythmics and
anyone interested in the development of spontaneous musical creation. All the pieces
can stimulate their imagination and accompany them on the path of improvisation.
Being able to serve as examples to be explored in their own approach, these
improvisations constitute a didactic resource for future rhythmics teachers. However,
it is important to remember that this library should not be a substitute for their own
musical creativity. Without excluding the contribution of recorded musical repertoire,
the singularity of Dalcrozian pedagogy lies in the ability of teachers to create instantly
the music best suited to stimulate or accompany body movement and present the
musical elements under study. The Dalcrozian eurhythmics teacher improvises: he
creates in the present moment, he takes risks and adapts to the immediate conditions
in a spontaneity that these recordings cannot replace. However, we hope that this
volume will spark interest in the practice of improvisation and give as many people as
possible access to the pleasure of learning music with their whole body.

Other volumes of the audio library will be released in the coming months; one of them
consists of advanced-level pieces (volume X), intended for students pursuing Dalcroze
professional training, for their personal practice of rhythm.

... by highly qualified Dalcroze teachers and practising
musicians :

Francoise Lombard (creation of the project, improvisations, pedagogical guide)
International Dalcroze colleagues, including Lisa Parker (USA), Cheng-Feng Lin

(Canada), Mary Brice (Switzerland) who contributed to the realisation of the project
through their participation in the educational content.
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INTRODUCTION

Listening to the Audio Library

First take the time to listen to the music and let yourself be immersed in it, without
actively looking for what you could invent for your students. Music breathes, it is made
up of sentences and punctuation, like verbal language; most of the time it has a
direction, a line, a structure. It is sometimes evocative of a place, it makes you want
to dance, it expresses emotions. Like a child who has no theoretical knowledge of
music, start by letting yourself react spontaneously to what you hear. Then, listen as
often as you need, for a good integration of the musical structure of each piece will
guide you to make the proposed changes in relation to the musical phrases.

The pedagogical guide

The proposed activities are often presented in a progression of difficulties or skills.
Sometimes it feels as if you're in front of a range of activities that at first glance don't
necessarily require progression. But the fact of experimenting with this range requires
the person to have another presence in front of the educational act which will
stimulate the development of his skills. The suggestions are diverse. They invite you
to make your choices, adapt and develop their content or also create your own
exercises according to the level and needs of the students, the programs and your
teaching context.

Improvisation exercises

For Dalcroze practitioners, improvisation is at the very core of their teaching, and
therefore vital to the pedagogical process. Nevertheless, all music teachers may benefit
from the creative and exciting world of improvisation, whether it be for their own
enjoyment or to enrich their teaching. At the end of this document you will find some
musical excerpts from the second volume with suggestions for improvisation
exercises. These can be explored at any level. Improvisation does not need to be
complicated to be beautiful. At whatever level you improvise, it is important to be
attentive to the melodic line, to a simple but sensitive harmonic structure and to the
musical phrase.




VOLUME 2 : beat, subdivision and multiple

Volume Il is based on the notion of pulsation and develops the concept of division and
multiplication of the basic pulsation. This naturally leads us to different speeds, in
precise relation to each other. These relationships necessarily imply relations between
the notions of time, space and energy, central subject of the Dalcroze pedagogy. The
musician's gestures such as the distribution/division of the bow, the placement of the
breath, the anticipation of a jump on the keyboard, require a mastery of the time-
space-energy relationship. All these gestures are essentially physical gestures, and
therefore felt first in the body. It is the body that has to manage the modifications of
energy, time or space in its gestures with the instrument.

One of the objectives of volume Il is to make the students first feel, then become
aware of the speed ratio: 2:|1 or I:2. The superimposition of these different speeds
implies a motor coordination that one develops globally and/or finely. Often one starts
with the whole body, for example: walking a pulse and simultaneously clapping its
division or multiplication. But one could also do one speed with one hand and another
with the other hand. The corporal motor experience of the Dalcrozian approach will
allow everyone to experience these various metric superimpositions in coordination
activities that bring ease, fluidity and life to the music. At the same time, one develops
a freedom and a global ease of motor skills, which is a source of fulfillment for the
whole person in his or her daily life.

This ability to “multitask” - to undertake at least two actions at the same time - for
which Dalcroze Eurhythmics is precious, is excellent for all instrumental musicians.

This volume presents a subject that is both simple and complex. As a starting point
for many possible applications and variations, we are happy to introduce you to our
proposals and then invite you to explore yours.




A) Teaching exercises

Track | : Walk

What type of approach do the style and tempo of this piece suggest?

X/
L X4

X/
L X4

X/
L X4

Walk the pulse (one beat = one step). To vary the walk: change direction with each new
phrase, or alternate forward / backward, or walk alone or in pairs (triplets are good
indicators of change). ldentify the structure of the piece and adapt the movements in
space to the musical form: return to the starting place when the first theme returns. One
could imagine two contrasting movements for the first and second theme.

In a small space: clap the pulse or the first beat on the knees, shoulders, in the hands.

This piece lends itself to a variety of responses according to the specific goals of the
teacher; for example, one could ask students to walk twice as slowly as the beat.

Otherwise, one could create a simple choreography on this clearly structured piece of
music.

5-6 years and up

Track 2 : 4/4 quarter, half and whole notes

Listen to the piece and identify the three note values that you hear.

X/
°

Respond to the music as you wish, clapping or stepping the note value of your choice.

The teacher says "hip" for half notes, "hop" for whole notes and “return” for quarter
notes a) no matter what the piano plays b) the teacher learns the sequence and gives
vocal signals according to the music. The piano always plays one note value at a time.

Clap or step one of the values that the piano is not playing.
Listen to the repeated patterns of the music several times and write them on the board.

Associate each note value with a body movement and illustrate your own pattern with
your movements.

Groups of three students : | = quarter notes, 2 = half notes, 3 = whole notes.
Superimpose the three values. Change roles: steal the value of one of your partners and
she/he will have to either take yours or steal the one of the other partner.

Finally, the students could add the fourth note value which is not represented in the
improvisation.

6 years and up




Track 3 : 4/4 sequence of fourth and eighth notes

Listen to the music and identify the sequence, which repeats three times. To use this music the
teacher needs to have memorized the sequence, as it is firstly he/she who will announce the
change of note value.

Here it is (in 4/4 time): two measures of quarter notes and two measures of eighth notes (twice);
one measure of quarter notes and one measure of eighth notes (twice); half a measure of quarter
notes and half a measure or eighth notes (4 times).

% Walk and/or clap beats and division of beats. Make a distinction between legato and
staccato (quarter notes are generally legato, suggesting a calm smooth walk; eighth notes
ask for running "staccato" with high knees).

¢ Pass the beat (clap either a quarter note or two eighth notes) or pass one note value
(either one quarter note or one eighth note) in the circle. At a signal "now!" = stop, at
the following "now!" = start again. The vocal signal can be given first by the teacher and
later by one or two students.

¢ To internalize the sequence, the teacher says "now!" and turns off the volume of the
music; students represent the sequence internally while the music is silent, and start
clapping again at the correct place in the sequence when the teacher says "now!" again
and turns on the volume.

6-7 years and up

Track 4 : quarter and eighth notes together

Pay attention to the soprano and the bass lines. Feel the continuity of the musical line, the
constant relation between bass and soprano and the softness of the changes of note values (the
transition is announced by 4 quarter notes in both voices). The linearity will result in movements
of continuity, without accents and with a sustained legato.

+* Follow the music:

a) Clap the soprano line
b) Walk the bass line

% Then, follow the eighth notes only: clap if they're in the soprano; walk if they're in the
bass.
Same activity, following quarter notes only: bass (walking) and soprano (clapping).

% Two by two, "A" and "B" follow one or the other voice, and clap in their own hands,
(always one sound = one clap) and show the musical line: clap transition parts in mirror
and anticipate the change by giving a subtle impulse to the one who is going to take over
the eighth notes.

(next...)




% Two by two: step the eighth notes while the partner is staying in place and clapping the
quarters, clap transition measures together; keep the feeling and the expression of the
continuity and legato.

% Individually, step the bass and clap the soprano.

% If the space is very small, clap the bass line on the thighs with the left hand and soprano
with the right hand.

7 years and up

Track 5 : modal suite (changes of locomotion)

Listen to the suite and identify changes of locomotion; there are three speeds, including the initial
speed; subsequent speeds are multiples or divisions of this initial walking speed.

%+ Start by clapping the different note values (one sound = one clap).

®,

¢ Individually and freely in the room: walk, run (trot) and walk slowly while tuning into the
music.

¢ Find various ways to identify through movement the different speeds; for example: walk
in pairs, run alone, form small circles with a few friends, hold hands and walk slowly (half
notes). Or run two by two, walk alone and find a gesture for the long notes (ex: lifting
weight).

The shorter the locomotion sequences, the more important it is that vocal cues are anticipated
by the teacher in order to enable students to effect the changes with the music. After having
repeated the exercise several times, they will become more familiar with the changes and able
to anticipate them themselves.

5-6 years and up

Track 6 : classical suite (changes of locomotion)
% Follow the music firstly by clapping, then stepping what you hear; adapt to the changes of
locomotion. In the first part, clap or walk the quarter note beats, despite the presence of
eighth notes in the melody.

% One scarf per student:
o Walk the quarter notes with a partner, finding a way to hold the two scarves
together like in a parade.
o Step the eighth notes by yourself, using a light running step, holding your scarf and
making it fly above your head.
o During the half notes, toss (strong beat) and catch (weak beat) your scarf. Repeat
this activity, finding a way to do it with a partner.

6-7 years and up




Track 7: anapest and pulsation

This piece builds on earlier music in which students heard quarter notes and eighth notes, firstly,
separately, and afterwards, superimposed. The anapest rhythm (2 short and | long) is
accompanied alternatively by the basic pulsation (quarter notes) and by its multiple (half notes)
to give the student the feeling of both the tempo and the overall rhythm.
% Find a way to show this rhythm through a body movement. One may clap the rhythm
continuously until the end of the phrases, even if the piano stops earlier on long note
values. The change of meter in the accompaniment is always announced, thus it can be
anticipated in the body. As well, the piano installs the new meter before adding the
anapest rhythm. So there is time for the body to adapt to the new walking speed, before
clapping the anapest rhythm.

L)

* Walk the basic quarter note tempo and sway for the half notes. For the sway sequences,
you can make groups of 3 or 4 people in a line or in a circle, joining hands and swinging
while saying/singing “a-na-pest”.

For 8 years and over, and adults.

Track 8: 3/4 continuous canon
¢ Listen to the music several times, walk the beats, beat time and identify the time signature.
For the first time in this volume we are working in a measure of 3 beats. A measure of 3
beats changes the bodily sensation of walking, and it is important to become conscious of
the difference between a “binary” walk compared to a “ternary” walk. Take the time to
feel the sensation of regularity/alternance in the feet (walk) and hands (beat time), while
being conscious that there is a rhythm unfolding above this regular bass.

K/

% Perform the canon by clapping the rhythm one bar later, while continuing to step the
beats.

K/
°e

Walk the rhythm in canon, one measure later (each note value = one step).

K/
°e

Advanced level: vocal improvisation on the rhythm in canon, following simultaneously the
chord progression. This means that during measure two, one will sing the rhythm heard
in measure one, but with the harmony of measure two. For adults.

For experienced children aged 8 and up




Track 9: syncopation twice as fast/twice as slow

The note values of the introduction are half notes; we are in 4/4 time. The first syncopated
rhythm is slow (=hop!); it lasts 4 beats. The median speed (=return!) lasts 2 beats; and the fast
syncopated rhythm (=hip!) lasts a single beat.

X/
°e

X/
L X4

X/
L X4

Move around with the feeling of syncopation. Let the music and your listening
spontaneously guide the body movement. At the beginning of the track, take the time to
step or sway the half note tempo, while feeling the quarter notes.

Dance with the music to instinctively identify the speed changes of the syncopated
rhythm. You can dance with quarter notes, half notes and eighth notes, without stepping
the syncopations.

For advanced level:

The teacher is prepared to give vocal signals one beat before the changes: hip! = twice as

fast, hop! = twice as slow, return! = basic tempo. In order to announce these
hip/hop/return, the teacher needs to be very familiar with the music.

Then the students learn the sequence themselves and step: half notes for the slow
syncopated tempo, quarter notes for the normal tempo and eighth notes for the fast
tempo, all the while clapping the syncopated rhythms.

This piece lends itself to an amusing choreography for adults. While this music lends itself
to more advanced activities, it can very well be used quite simply, since the sensation of
the syncopation will induce a desire to move in a dancing way.

For experienced children aged 8 and up

Track 10: Irish Melody

The melody repeats while the accompaniment is changing (quarter notes, half notes, eighth notes,
whole notes).

7
A X4

Sing and indicate through gesture the melodic contour which begins in the treble,
descends and curves.

Then focus on the bass: experience and identify the different speeds of pulsation (main
tempo, division and multiplication) heard in the bass by moving with the bass (one sound
= one step or one movement).

Sing the melody while executing the following instructions:

quarters = step forward
eighth notes = walk fast on ball of foot
half notes = swing forwards and backwards

whole notes = sway side to side like a big bell (much easier than a very slow walk).
Or, two by two, touch hands on the downbeat and fill the time of a whole measure with
a long, slow gesture.

yvVvVvYyYy

For experienced children aged 8 and up
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